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Concept English Unit/Lesson Plans
Suggestions for Improvement 

Unit plan Masters are provided to each Concept English teacher with the expectation that she/he will customize them to fit their specific school culture and student’s needs.  This means we must subtract/add to the unit first before we teach it.   The master has been copied into our teacher accounts.  We must then modify it to fit our approach as well as the needs of our students.  Before we begin to put in our lessons, we must revise (simple type into boxes) our unit overview, essential questions, and delete or add standards as necessary.

[image: ]

We must also look at the readings beyond the Anchor Texts, which are essential, and delete what we will not use from the Collections list as well as the readings listed as Other.  If we add readings, they must be listed under Other and attached under resources.  NOTE:  If we use our own strategies, assessments, etc. they must be labeled and attached to the unit/lesson.  A PDF (1/3)of Unit 5 is attached with questions in each section to help us revise. Note:  Master Units exist under my name should you ever need to go back and get something you have amended/deleted. 
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Carefully designed lesson plans are essential to clear, organized, and engaging lessons.  Nearly 93% of all districts in the United States require us to do them. They include the following elements:

· A link to past learning that draws students into new learning
· Have practice with the teacher, with peers, and independently
· Ongoing checks for understanding
· Adjustments to meet the needs of diverse learners
· Closure that ties all lesson phases together
· Timing that maintains interest and engagement throughout the lesson

Lesson plans are not little snippets here and there to get you through the day. They are linked day to day, week to week, throughout the year to the larger unit structure. We do not teach author’s purpose today and then set it aside, never to be reviewed or practiced again. Teaching and lesson plans reflect a continuing process that when placed together create a larger product—a unit of integrated study (6 per grade level) following a scope and sequence. Daily lesson plans are linked by concepts to our unit plans and become proof of our professionalism. 

The following chart reflect the many different words used by professionals to refer to the sections of our lesson plans.  A closer review suggests they are all asking for basically the same thing:

	Teaching as Leadership
	ASCD 
	Madeline Hunter
	Other
	Concept English

	Introduction 
	Phase 1, 2, 3 (Intro, Foundation, Brain Activation)
	Anticipatory Set/Purpose/Input
	State Standard
	Before/Bell Ringer

	Lesson Body
	Phase 4, 5, 6 (New Info, Clarification, Practice & Review)
	Modeling/Guided Practice/Checking for Understanding/
Independent Practice
	Procedure
	During/Steps

	Assessment
	Phase 7, 8 (Independent Practice, Closure)
	Closure/Output
	Assessment
	After/Exit Slip



The majority of your lesson plans have a before section with a bell ringer listed and standards stated. Most of our Concept English lessons also have an after – an exit slip or short assessment to measure learning. Where we need our greatest improvement is in what Concept English refers to as the “During” section.  This is where the process or procedure for our day is made very clear.  We have often talked about the I Do, We Do, and You Do of the lesson.  The I Do (teacher part) is clear but “what the students will do during the lesson,” is still too vague.

When I plan I ask myself: What do students need? (inputs); What should students learn? (output); What will I do as teacher?; What will the students be doing during the lesson?; and,  how will I know they learned? If I add the detail using Bloom’s verbs for the During section, we can see what the students are DOING!



	Sample Lesson Plan
English I, 9th grade, Unit 5 –  A Matter of Life or Death

Anchor Text – Excerpts of Night, poem The End and The Beginning 

Day 1 Lesson Plans (Friday, March 18)

Materials: Handouts referenced are all attached as PDF’s (2/3)here and in SIS

Before
Bell ringer/Journal:  When facing a difficult situation or problem, how can working with another person help you or hurt you? Explain. Your answer must be 5 to 7 complete sentences. 

I can read and discuss orally 
I can define and use reciprocal teaching strategy
I can work collaboratively

(While the I can’s are listed in the Unit, putting specific ones into our lessons can help us focus)
During
1. Explain and outline four reciprocal teaching strategies on the board: summarizing, clarifying, questioning, and predicting.  Students copy outline into notes.
2. Students provide explanations for each.  Record student comments on board.  Develop classroom definitions that students write into their notes.
3. Explain how students will apply these strategies (4) while reading Night.
4. Using interview of Wiesel with Oprah (print or video) lead classroom discussion applying/modeling the strategy so that student become familiar with process to be used for Night.
· Students summarize information in notes. Share out
· Students list words or ideas in notes. Share out
· Students prepare questions that touch on fact, interpretations, and deeper issues
· Students predict what will come in Night.  Share as whole class, list on board.
5. Pass out the Reciprocal Teaching Guidelines.  Compare and Contrast the guidelines with the definitions created and posted by class. 
6. Pass out the Discussion Question Guidelines and review/summarize the three types of questions.
7. Students write down given examples and non-examples of these types of questions.
8. Pass out copies of the Reciprocal Teaching Notes and ask students to use the format to classify the information the read for homework or next day in class reading the Preface and Forward to Night.

After 
Exit Slip: Working with a partner students create one or two questions based on the discussion guidelines that they have about the interview with Mr. Wiesel.

Key: Green words are Bloom’s Taxonomy action verbs and a PDF (3/3) is attached.



Note:  I keep a word document on my computer with this format so that I can simply go in and amend it.  I can then cut and paste it directly into SIS.
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W.9.9 - Apply grades 9-10 Reading standards to literature (e.g, "Analyze how an author draws on and transforms source
materia in 2 specific work [e.g, how Shakespeare treats a theme or topic from Ovid or the Bible or how a later author draws on a
play by Shakespearel’)

W.2.95 - Apply gradies 9-10 Reading standards to lterary nonfiction (e.g, “Delineate and evaluate the argument and specific
claims in a text, assessing whether the reasoning is valid and the evidence is relevant and sufficient;identify false statements and
fallacious reasoning’)

Essential Questions

Essential Question: How do | endure the difficult times in my life?

Enduring Understanding: Surviving adversity is human.

Content/Academic Vocabulary
Unit Overview

We will allface an adverse situation, one that will seem impossible to get through or overcome. This collection
provides a wide ranging look at how humans endure these unbelievably difficult times and then share with us how
they survive. By reading the experiences of others we may gain new insight into what it means to adapt in order to
survive. Unit 5 will explore various ideas expressed through stories, memoirs, arguments, and poetry about how
important itis for students to get real life experience to prepare them for the workforce and come to see the value of
work. Students’ are expected to delve deeper into readings using close reading strategies and writing assignments to
demonstrate what they have read. Teachers will expose students to a balance of reading, writing, speaking, and
listening activities, and use the gradual release model to organize instruction: | do, we do, and you do. Attached
under resources are specific, research based strategies for both informational and fictional reading in 9th grade.
Students will write an argument, using evidence from at least 3 sources from the collection, laying out a position on
whether or not survival requires selfishness. In addition, students will participate in a panel discussion that addresses
the question: How do individuals and communities adapt to radically different situations in order to survive?
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Collection 5 - "The Survivor” Close Reader, *"Is Survival Selfish, from “Deep Survival”, “Truth At All Costs” Close
Reader, “An Ordinary Man” Close Reader, “The Leap” (6-8 texts per unit)

Specific activities are included in the text. However, you may also try the Literature and Informational Strategies that
are attached.

Other — “Football Fan Lost Sight 8ut Not Love of The Game He Became A Player, "Girl Saved By Groundbreaking

Cancer Treatment Lobies For More Funding”, "Man Rescued After 66 Days...", "They Did What No One Dared Before”
Academic Vocabulary

dimension

external

statistic

sustain

utiize

‘sample Lesson Plan Activities by Text*:
*See a fulllist for A Matter of Life or Death selections (8 total) on Page 306d of the Teacher’s Manual. Teachers
should use the 2 anchor texts as well as 4 additional texts from the list including the Close Reader. Teachers may also
select additional readings of their choosing that support the unit performance tasks. The standards from the unit
come from the anchor text and when additional texts are selected, additional standards should be added by the
teacher, Each textbook selection is marked with Common Core Standards and a Lexile measure.

Activities attached under lesson plans:
Note: Use strategies and activities developed in Units 1, 2, 3, and 4 that you liked and worked well for you.

1. One place to start might be the great lessons from New York Times
http://learning.blogs.nytimes.com/2013/01/15/making-do-learning-and-growing-through-adversity/?.
2. You can also use current events from the Huffington Post

hittp://www.huffingtonpost.com/news/overcoming-adversit




